Appendix E

NCCAT-S

Guidance For Data Collection
This document provides guidance for collecting data using the 5 sets of tools provided on the NDE website for the Nevada Comprehensive Curriculum Audit Tool for Schools (NCCAT-S).  Each instrument is discussed in terms of suggestions for administration and time required.  Data collectors should also reread the user’s guide for the NCCAT-S, paying particular attention to the issues surrounding self-assessment challenges.  Data collectors should strive to be as objective as possible when collecting information, trying not to bias respondents’ answers to questions through their phrasing, ways of asking questions, reactions, body language, or any other hint about the answers that are expected.  Once data are collected, follow the guidance provided in a separate document for compiling and weighing evidence for ratings determinations.
Tool # 1:  Principal Interviews
Suggestions for Administration:

Forms A, B, and C each address separate categories of indicators: A addresses curriculum and instruction; B addresses assessment and accountability; and C addresses leadership.  One person should interview the principal and follow up the questions with requests for examples or more specific information, as needed.  Optimally, another person should take notes.   Some teams find it helpful to schedule a second interview at the end of the visit to collect any missing data.

Time Required:
Each interview form is designed for 30-40 minutes.  May take longer if the principal elaborates on answers.

Tool #2: Teacher/Specialist Focus Groups
Suggestions for Administration:  

Forms A, B, and C each address separate categories of indicators: A addresses curriculum and instruction; B addresses assessment and accountability; and C addresses leadership.  These instruments are best administered as focus groups, but they can be used for interviews.    

It’s best to divide the entire teaching staff by 3 and administer the different forms to the different groups.  Focus groups should have 6-10 teachers in them.  It is also okay to interview teachers, and ask each teacher a set of 2-4 questions, as long as all questions are answered by at least 2-3 teachers.  The idea is to strive for reliability so that you do not rely on any single teacher for answers to the questions.  If you find that you have not been able to cover all of the questions in the time allotted, start your next group on the questions you did not cover for the first group. When you print the questionnaires, leave space for notes or take paper and be sure to label which answers are for which questions.  
Time Required:
Designed for 45 minutes each.  May take longer if the teachers elaborate on answers or if focus group members disagree with each other.  Please see directions above for what to do if you do not cover all of the questions.
Tool #3:  Parent Focus Group
Suggestions for Administration:  

This instrument should be administered in a focus group, comprised of 8-10 parents.  It’s best to recruit more than that since parents often find conflicts and do not come to the groups.  Please recruit a range of parents with different backgrounds and whose children are in different classrooms in the school to answer the questions.  You may need to provide a translator. If you can, have 2 focus groups, though many schools find it hard to recruit enough parents for 2 groups.  Try to schedule the groups at a time convenient for parents and think about providing supervision for their children while they attend.  You may want to reimburse them for transportation costs or provide a small incentive such as a coupon for pizza.  It is also nice to provide light refreshments for the parents.  

When you print the focus group instrument, leave space for notes or take paper and be sure to label which answers are for which questions.  
Time Required:
Designed for 30-40 minutes.  May take longer if the parents elaborate on answers or if focus group members disagree with each other.  
Tool #4: Student Focus Groups
Suggestions for Administration:  

Student focus group instruments are divided into three forms, matching the categories of A: curriculum and instruction; B: assessment and accountability; and C: leadership.  You may wish to combine B and C since C has so few questions. 

These instruments should be administered in focus groups comprised of 8-10 students.   It is best to have at least two focus groups per school for each of the areas being addressed.  

Only students who are in grades 4 or higher should be recruited for the focus groups.  It’s best to have a range of students, with different backgrounds and achievement levels, to answer the questions.  If you find that you have not been able to cover all of the questions in the time allotted, start your next group on the questions you did not cover for the first group.  
When you print the focus group instruments, leave space for notes or take paper and be sure to label which answers are for which questions.  
Time Required:
Form A and Form B are designed to be completed in about 30-40 minutes.  Form C is much shorter, and you may wish to combine it with Form B.  May take longer if the students elaborate on answers or if focus group members disagree with each other.
Tool #5: Examples of Support Evidence
Suggestions for Administration:  

The forms provide suggestions for particular documents to be examined to gather information related to the indicators and elements in the NCCAT-S.

Time Required:
Varies by document.  Typical range from 15 minutes to 2 hours per document.
Tool #1

NCCAT-S

Principal Interview: Form A

Curriculum & Instruction

Indicator 1.1


1. To what extent does instructional staff implement a curriculum that is aligned with state standards?  

a.
In what ways, if any, is curriculum implementation monitored?

2. What was done to ensure that the curriculum was vertically aligned, that is, aligned across adjacent grade levels?

3. What was done to ensure that the curriculum was horizontally aligned, that is, that all teachers in the same grade level teach the same thing?  

4. What types of materials and professional development do instructional staff receive so they can understand and implement curriculum that is aligned with state content standards?

5. What types of materials and professional development do administrators receive so that they understand and can help others understand and implement curriculum aligned with state standards?

Indicator 1.2

6. To what extent do you think all instructional staff are accurate in content and consistently use content vocabulary aligned to standards?

Indicator 1.4


7. To what extent do instructional staff collaborate to review the impact of instructional strategies?   

a. How often does this type of collaboration occur?

b. Which data are reviewed?

c. What happens with this information?


8. In what ways and how often do teachers and other instructional staff share information on what works for individual students with other teachers who instruct the same students?

9. Do teachers and other instructional staff analyze their own instructional practices and procedures to determine what works and to help all students become proficient?  If so, how is this done and how often?

10. Do teachers ever identify individual student strengths and weaknesses in order to modify instruction to help students advance to higher levels of achievement?  If so, please describe.

Indicator 1.5:


11. In what ways do instructional staff analyze data from various student assessments?

a. Which assessments are analyzed?

b. How often does this occur?

c. Is the analysis done by individual staff or collectively?  Please explain.

12. To what extent do instructional staff collaborate to analyze assessment data?

a. How often does this type of collaboration occur?

13. How do staff use the results from various assessments to modify instruction?

a. Please describe ways in which the instructional strategies and content emphasis are modified.

14. What types of professional development is offered to help instructional staff know how to analyze and use data to refocus and modify instruction?  

a. Who received this training and how often?

b. What type of follow up assistance is provided?

Indicator 1.6


15. How does your school identify students who need additional instruction and intervention?

a. How often does this occur?

b. How is the effectiveness of the process monitored and evaluated?

16. What types of interventions are used for students who need additional assistance in order to become proficient?  

a. Are the interventions during the school day?  At other times?  

17. To what extent do all students identified as having needs have the opportunity to participate in interventions?

18. What is done to document the results of the interventions?  
19. Are the current interventions operating at your school effective?  How do you know?  
Indicator 1.9

20. How are parents involved in this school?

21. In what ways does the school support parent involvement in educational activities directed toward student academic achievement?  

22. To what extent do parents feel welcome in the school?

23. How does the school communicate with parents whose primary language is not English and/or who may be illiterate?

24. What types of training from school staff are available to parents to support student achievement?

Tool #1

NCCAT-S

Principal Interview: Form B

Accountability & Assessment

Indicator 2.1:


1. To what extent are all classroom assessments aligned with state content standards?  

a.  To what extent are classroom assessments horizontally aligned?

b.  To what extent are classroom assessments vertically aligned?

2. How are classroom assessments aligned to reflect specific criteria for student mastery of concepts?

a. To what extent do all instructional staff use these types of assessments?

b. To what extent are classroom assessments available in multiple formats to match students’ needs?

Indicator 2.3:


3. To what extent do teachers use standards-based progress monitoring tools to assess student growth?

4. How are grades determined?  (Are they based on progress toward meeting standards?)

5. What type of reporting system is in place to inform students and parents of student academic progress?

Tool #1

NCCAT-S

Principal Interview Form C

Leadership

Indicator 3.1

1. What is the mission and vision for this school?

2. How are the vision and mission communicated to all stakeholders in the school community, including teachers, parents, and students?

3. How are high expectations for mastery of standards communicated to students?  

4. To what extent are decisions that impact the school academically guided by the school mission and vision?

5. When was the last time the mission and vision statements were updated?  Who has input in revising the vision and/or mission?

Indicator 3.2

6. What are this school’s goals for improvement?

7. How does the school’s administration provide leadership throughout the school improvement process? 

8. Who is involved and how is the school improvement plan developed?  Is a needs assessment conducted?  Are staff invited to provide feedback on the plan?

9. How does school leadership communicate the improvement plan to stakeholders such as teachers, parents, and students?

10. How does school leadership ensure that all staff implements the improvement plan?

11. How does school leadership monitor implementation of the improvement plan? How frequently do they do this?

12. What kinds of resources do administrators make available for the school improvement process?

13. Does this school celebrate student academic success?  If so, what does the celebration look like and how often does it occur?

Indicator 3.3

14. How does school leadership communicate expectations that all instructional staff will provide effective standards-based instruction?

15. What types of policies and procedures are in place to ensure effective instruction?  How are they enforced?  How often are they reviewed and revised?

16. To what extent does school leadership model the expectation that staff stay current on research on effective instruction?

17. How does the school leadership support teachers in providing effective instruction?

18. How are teachers assigned to classes?

19. What types of professional development are provided to address effective instruction?  

a. To what extent is the professional development research-based? 

b. How is the professional development aligned with established expectations?

c. How is the professional development designed to meet the needs of instructional staff?

Indicator 3.4

20. How do school leaders monitor for effectiveness of teachers?  What criteria are used?

21. How and how often does school leadership monitor for effectiveness of standards-based instruction?  

22. What are instructional staff held accountable for?

23. What types of feedback are provided to instructional staff regarding their instructional effectiveness?  How often is this feedback provided?

24. To what extent does school leadership collaborate with instructional staff on how to effectively implement the feedback?

Indicator 3.5

25. Who is involved in developing the school budget?

26. What types of data are taken into account when making budgetary decisions?

27. To what extent does school leadership demonstrate responsibility for budget monitoring?

28. Does school leadership seek resources from outside sources in order to increase student achievement?  If so, what types of resources and from whom?

29. Does school leadership support staff in acquiring resources from external sources?  If so, does school leadership assist staff in identifying and acquiring these resources?   

Indicator 3.7
30. What types of professional development do administrators receive to help them become effective instructional leaders?  Do administrators receive customized guidance to help them lead their own instructional staff through effective change processes?

Tool #2

NCCAT-S

Teacher/Specialist Focus Group/Interview: Form A
Curriculum & Instruction
Indicator 1.1
1. To what extent does instructional staff implement a curriculum that is aligned with state standards?  

a. In what ways, if any, is curriculum implementation monitored?

2. What was done to ensure that the curriculum was vertically aligned, that is, aligned across adjacent grade levels?

3. What was done to ensure that the curriculum was horizontally aligned, that is, that all teachers in the same grade level teach the same thing? 

4. What types of materials and professional development do instructional staff receive so they can understand and implement curriculum that is aligned with state content standards?

5. What types of materials and professional development do administrators receive so that they understand and can help others understand and implement curriculum aligned with state standards?

Indicator 1.2
6. To what extent do all students receive grade-level, content area, standards-based instruction designed to help all students achieve at the proficient level?  How do teachers adjust instruction to varying levels of proficiency?

7. To what extent do you think all instructional staff are accurate in content and  consistently use content vocabulary aligned to standards?

8. How do you ensure that you deliver instruction that reflects the level of cognitive demand indicated in the state core standards?

9. In what ways do teachers communicate grade-level/content area expectations to your students?

10. In what ways do teachers assess whether student work reflects grade-level/content area standards?

11. How is instruction connected to skills and knowledge needed for college and work force readiness?  What types of work do students do to demonstrate these connections?

12. What types of enrichment activities are provided to students who have achieved proficiency?

13. What types of enrichment activities are provided to students who have achieved proficiency?

Indicator 1.4
14. To what extent do instructional staff collaborate to review the impact of instructional strategies?   

a. How often does this type of collaboration occur?

b. Which data are reviewed?

c. What happens with this information?


15. In what ways and how often do teachers and other instructional staff share information on what works for individual students with other teachers who instruct the same students?

16. Do teachers and other instructional staff analyze their own instructional practices and procedures to determine what works and to help all students become proficient?  If so, how is this done and how often?

17. Do teachers ever identify individual student strengths and weaknesses in order to modify instruction to help students advance to higher levels of achievement?  If so, please describe.

Indicator 1.5
18. In what ways do instructional staff analyze data from various student assessments?

a. Which assessments are analyzed?

b. How often does this occur?

c. Is the analysis done by individual staff or collectively?  Please explain.

19. To what extent do instructional staff collaborate to analyze assessment data?

a. How often does this type of collaboration occur?

20. How do staff use the results from various assessments to modify instruction?

a. Please describe ways in which the instructional strategies and content emphasis are modified.

21. What types of professional development is offered to help instructional staff know how to analyze and use data to refocus and modify instruction?  

a. Who received this training and how often?

b. What type of follow up assistance is provided?

Indicator 1.6
22. How does your school identify students who need additional instruction and intervention?

a. How often does this occur?

b. How is the effectiveness of the process monitored and evaluated?

23. What types of interventions are used for students who need additional assistance in order to become proficient?  

a. Are the interventions during the school day?  At other times? 

24. To what extent do all students identified as having needs have the opportunity to participate in interventions?

25. What is done to document the results of the interventions?

26. Are the current interventions operating at your school effective?  How do you know?  

Indicator 1.7
27. What types of instructional materials are used with students?

a. Are there a variety of formats?

b. Are there a variety of materials addressing different learning modalities?

28. What types of supplemental materials are available and to which students?

29. On what basis are particular instructional materials selected?

a. How do you know that materials are proven and effective?

30. To what extent are the instructional materials teachers use aligned with grade level standards?  Please describe how you know they are aligned.

31. To what extent do instructional materials provide students with the opportunity to learn about various cultures and ethnicities?

Indicator 1.8
32. How does the school create an environment conducive to teaching and learning?

33. To what extent and how does the school stress self-discipline and responsibility?

34. How do students know what is expected of them in terms of their behavior?

a. Does the school have a code of conduct?  Is it written?  

b. How closely does the school follow the policies and procedures for codes of conduct?

35. To what extent do school policies and procedures actively promote social skills, conflict management, and intervention/prevention programs?  Please explain.

36. How are students identified for discipline or counseling?

37. How are at-risk students identified?  What types of resources are available to them? 

38. How are parents involved in this school?

Indicator 1.9
39. In what ways does the school support parent involvement in educational

            activities directed toward student academic achievement?

40. How are staff involved in these parent involvement activities?

41. To what extent do parents feel welcome in the school?

42. How often do parents volunteer to help the school?

43. To what extent do school staff provide information to all parents on how their children are doing in school?  What types of information are provided?

44. How does the school communicate with parents whose primary language is not English and/or who may be illiterate?

45. What types of training from school staff are available to parents to support student achievement?

46. What types of training do instructional staff receive on how to work with parents as partners in supporting student achievement?

47. To what extent does the school provide information to parents on student achievement beyond report cards?  Please describe. 

a. Are these reports in a language that parents most easily understand?

Tool #2

NCCAT-S

Teacher/Specialist Focus Group/Interview: Form B

Accountability & Assessment

Indicator 2.1
1. To what extent are all classroom assessments aligned with state content standards?  

2. How are classroom assessments aligned to reflect specific criteria for student mastery of concepts?

a. To what extent do all instructional staff use these types of assessments?

b. To what extent are classroom assessments available in multiple formats to match students’ needs?

Indicator 2.2
3. How do you decide what should be in a lesson or unit plan?

4. Please describe the ways in which you adjust concepts, level of difficulty, strategy for instruction, and/or amount of work time allotted to complete a task in order to meet individual needs.  

Indicator 2.3
5. Do teachers use standards-based progress monitoring tools to assess student growth?

6. How are grades determined?  (Are they based on progress toward meeting standards?)

7. What type of reporting system is in place to inform students and parents of student academic progress?

8. How often do you provide feedback to students to help them improve their academic performance?

Indicator 2.4
9. What types of feedback do you provide to students and in what formats?

10. In what ways do students use the feedback you give them to improve their academic performance?  

11. How frequently do students use the feedback you give them to improve their academic performance?

12. How do you monitor for the effectiveness of the feedback you provide?

Tool #2

NCCAT-S

Teacher/Specialist Focus Group/Interview: Form C

Leadership

Indicator 3.1
1. What is the mission and vision for this school?
2. How are the vision and mission communicated to all stakeholders in the school community, including teachers, parents, and students?

3. How are high expectations for mastery of standards communicated to students?  

4. To what extent are decisions that impact the school academically guided by the school mission and vision?

5. When was the last time the mission and vision statements were updated? Who has input in revising the vision and/or mission?

Indicator 3.2
6. What are this school’s goals for improvement?

7. How does the school’s administration provide leadership throughout the school improvement process? 

8. Who is involved and how is the school improvement plan developed?  Is a needs assessment conducted?  Are staff invited to provide feedback on the plan?

9. How does school leadership communicate the improvement plan to stakeholders such as teachers, parents, and students?

10. How does school leadership ensure that all staff implements the improvement plan?

11. How does school leadership monitor implementation of the improvement plan?  How frequently do they do this?

12. What kinds of resources do administrators make available for the school improvement process?

13. Does this school celebrate student academic success?  If so, what does the celebration look like and how often does it occur?

Indicator 3.3
14. How does school leadership communicate expectations that all instructional staff will provide effective standards-based instruction?

15. What types of policies and procedures are in place to ensure effective instruction?  How are they enforced?  How often are they reviewed and revised?

16. To what extent does school leadership model the expectation that staff stay current on research on effective instruction?

17. How does the school leadership support teachers in providing effective instruction?

18. How are teachers assigned to classes?

19. What types of professional development are provided to address effective instruction?  To what extent is the professional development research-based? How is the professional development aligned with established expectations?  How is the professional development designed to meet the needs of instructional staff?

Indicator 3.4
20. How do school leaders monitor for effectiveness of teachers?  What criteria are used?

21. How and how often does school leadership monitor for effectiveness of standards-based instruction?  

22. What are instructional staff held accountable for?

23. What types of feedback are provided to instructional staff regarding their instructional effectiveness?  How often is this feedback provided?

24. To what extent do teachers and other instructional staff feel that the feedback received from school leadership is constructive?  If so, what makes it constructive/useful?  If not, why not?

25. To what extent does school leadership collaborate with instructional staff on how to effectively implement the feedback?

Indicator 3.5
26. Who is involved in developing the school budget?

27. What types of data are taken into account when making budgetary decisions?

28. To what extent does school leadership demonstrate responsibility for budget monitoring?

29. Does school leadership seek resources from outside sources in order to increase student achievement?  If so, what types of resources and from whom?

30. Does school leadership support staff in acquiring resources from external sources?  If so, does school leadership assist staff in identifying and acquiring these resources?  

Indicator 3.6
31. How does the school protect academic learning time in the core areas?  

32. What types of additional learning opportunities are available for students who have not yet mastered content?

33. How often do announcements during the school day occur?  

34. When are assemblies and field trip scheduled?  

35. How is the use of instructional time monitored?  How often?

36. How consistently does the school leadership monitor the use of instructional time?  

37. What types of instruction do students who are already at proficient or advanced levels receive to enhance their learning?

Indicator 3.7
38. What professional development is offered to teachers and other instructional staff?

a. (If not answered already) What is the content of the professional development and how is the content related to the most pressing instructional staff needs?   How is it related to student achievement?

39. Who has input in planning professional development?

40. What types of professional development do administrators receive to help them become effective instructional leaders?  Do administrators receive customized guidance to help them lead their own instructional staff through effective change processes?

41. How is the effectiveness of professional development evaluated in terms of its impact on teacher practice and student achievement?  

Tool #3

NCCAT-S

Parent Focus Group

School _________________________________________________________

District _________________________________________________________

Date _______________

# of Parents in Focus Group ______________

Interviewer  _____________________________________________________

Indicator 1.6

1. If your child needed additional assistance to bring up his/her grades, what assistance would be available from the school?  

2. Does the school have before/after school programs or summer programs?  If so, would it be easy for children to participate or not?  Please explain your answer.

Indicator 1.8

3. What rules does your child’s school have about student behavior/conduct?

4. Are there any programs at this school to help students with discipline problems?  Please explain. 

5. What kinds of information are given to parents on how to help with student behavior?

Indicator 1.9

6. Do you feel welcome at this school?  If so, what does the staff do to make you feel welcome.  If not, why not?

7. Do you volunteer at this school?  If so, what types of volunteer activities do you do?

8. Does the school provide information to you in a language you can understand?  If not, in which language would you like the information?

9. Does the school provide you with any training on how you can help your child do well in school?  If so, what kinds of trainings? 

10. Do you receive any other information on how your child is doing in school in addition to his or her report card?  If so, what information do you receive and is it in a language you can understand?

Indicator 2.3

11. What types of information do you receive on your child’s progress from your teachers?
Indicator 3.1

12. What is the vision and/or mission of this school?

13. Did you or other parents have any input in establishing and/or revising the mission or vision?  If so, please explain how input was given.

14. To what extent to you think staff at this school have high expectations for all students, regardless of their background, to succeed?  Please explain.

Indicator 3.2

15. How are the school’s goals for improvement communicated to parents/guardians?  

16. Are parents/guardians given an opportunity to provide input on the improvement 

      plan?  If so, how?

Tool #4

NCCAT-S

Student Focus Group: Form A
Curriculum & Instruction
Indicator 1.2

1. Do all of the students in your class learn the same types of information?  How is instruction varied for different students?

2. How often do your teachers use vocabulary associated with the subject they teach, such as science vocabulary or math vocabulary?  

3. What are you expected to do in order to get good grades?  Do your teachers tell you about this in easy-to-understand language?

4. (For high school students)  In what ways do you apply/connect the work you do in school to getting a job or going to college?

Indicator 1.3

5. Does everyone in your class always receive the same instruction or is teaching tailored or customized to groups or individuals?  Please provide some examples.

6. Do students with different cultural backgrounds or who do not speak English well receive different types of assignments or are there ways that teachers provide examples so these students can relate well to the teaching?  If so, please describe.

Indicator 1.7

7. What types of instructional materials, in addition to textbooks, are used in your classroom?

8. Is there a lot of variety in the materials that are available?  Please explain.

9. Do the materials allow you to learn about various cultures and ethnicities?  If so, please explain.

Indicator 1.8

10. What rules does your school have about student behavior/conduct?

11. How did you learn about the rules?  Are they written?

12. How much are the rules enforced?  Are they enforced equally for all students?  Please explain.  

13. Are there any programs at this school to help students with discipline problems?  Please explain.

Indicator 1.9

14. Do you think your parents feel welcome at this school?  Please describe what you think their feelings are.    

15. Does your school ever give your parents ideas on how to help you do well in school?  If so, what sorts of things do they do?

16. Do your parents receive information besides your report card on how you are doing in school?  If so, what do they receive?

Tool #4

NCCAT-S

Student Focus Group: Form B

Assessment & Accountability

(NOTE: May want to combine with Form C)

Indicator 2.1

1. What kinds of assessments or tests do you take?  

2. Do teachers tell you in advance what skills you need to have or information you need to know to get an A?

Indicator 2.3
3. How do you know how well you are doing in school on a daily or weekly basis?

4. How are your grades determined?  

5. What does your report card look like?  Is it based on mastery of standards or something else?

6. How do you know what “quality work” or work that gets you an A in school looks like?

Indicator 2.4
7. What types of feedback do you receive from your teachers to help you get good grades? Is it specific? 

8. Is feedback given to you soon after you complete an assignment or test?  Is it helpful for you to improve?
9. How is the feedback given to you? (Verbally, in writing, both, other?).  In what ways do you use the feedback to do better in school?   
10. Do other students ever give you feedback?  If so, is that helpful?  
Tool #4

NCCAT-S

Student Focus Group: Form C

Leadership
(NOTE: May want to combine with Form B)
Indicator 3.1

1. Do you think that all of the administrators and teachers in the school have expectations for all students to master all the information presented in class? Please explain your answers.

Indicator 3.2

2. How is student academic success celebrated at this school?  

Tool #5: 

NCCAT-S

Examples of Support Evidence

	Document/Sources
	Related Indicators

	School Web site
	1.9 
	Information provided beyond report cards

	
	1.9
	Ways parents can help children

	
	3.1
	Mission/vision

	
	3.1
	Date of mission/vision (recent?)

	
	3.1
	High expectations for achievement

	
	3.3
	HQT data

	
	3.6
	Calendar to determine assemblies, field trips

	Curriculum maps or scope and sequence documents
	1.1  
	Horizontal articulation

	
	1.1
	Vertical articulation

	
	1.7
	Variety of materials, ethnic and cultural representation

	
	2.1
	Alignment of assessments

	
	3.7
	Allocation of time blocks

	Faculty/staff meeting minutes
	3.1 
	Input into mission/vision and use for decision making

	
	3.1 
	High expectations

	
	3.1 


	Communication of annual reports, input for revising improvement plans

	
	3.4 
	Constructive feedback on instructional effectiveness

	School Improvement Plans
	3.1 


	Mission/vision, date, high expectations, use to guide decision making, strategies for annual revisions

	
	1.6 
	Progress monitoring reports and/or tool descriptions

	
	1.6 


	Descriptions of interventions, RtI methods, access, screening and referrals

	
	3.2 
	Allocation of resources with emphasis on student achievement

	
	3.2 
	Leadership team, schoolwide focus on learning

	
	3.2 
	Celebration of success

	
	3.3 


	PD plan – effective instruction, policies and procedures with regard to expectations, teacher assignments, HQ data for assignments

	
	3.4 
	Use of current research

	
	3.5 
	Seeking outside sources to help with school achievement

	Collaboration meeting minutes
	1.3 
	Discussion of vertical/horizontal alignment

	
	1.3 
	Follow up support for alignment

	
	1.4 
	Sharing information on what works

	
	1.4
	Reviewing impact data for various strategies

	
	1.5 
	Data analysis for guiding instruction or modification of instruction

	
	1.7 
	Proven and effective materials, variety, responsiveness to culture and linguistic needs

	
	3.3 
	Expectations for standards based instruction

	
	3.3
	Coaching, mentoring to meet needs

	Monitoring and evaluation reports reports/walkthrough tools
	3.3 
	Budget allocation

	
	1.6 


	Before/after/summer school reports effectiveness, reduction of barriers to participation

	
	1.8
	Safety, conflict management, social skills - effectiveness of interventions

	
	3.4 
	Frequency and types of walkthrough and feedback

	
	3.4 
	Fiscal monitoring

	
	3.5
	Monitoring outside grants

	Grant applications, contracts/agreements  
	3.5 
	Use of contracts/grants for raising student achievement

	Bus or other transportation schedules 
	1.6 
	Transportation options for before/after school and summer school

	School schedule
	1.6 
	Tutoring, before/after school schedule, frequency of assemblies and field trips
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