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Great Teaching and Leading Fund 
Final Annual Report 

1. Summary 
a. Program Name and Overview 

This is the FY18 (Year 2) Final Annual Report for the “Abriendo Caminos/Opening 

Pathways for Students of Color into the Teaching Profession: Giving Back to 

Community through Teaching” grant project (University of Nevada, Las Vegas (UNLV), 

College of Education, Department of Teaching and Learning). This project is funded by the 

Nevada Department of Education (NDE) under the Great Teaching and Leading Fund (GTLF). 

During this second year of funding the project continued the work it began in its first year. This 

work is organized under three main project activities:  

1) Praxis (knowledge building, reflection, and informed action);  

2) Outreach (in the project’s partner schools and across the greater southern Nevada  

community); and,  

3) Research (to build knowledge to inform action)  

All three of these activities support realization of the project’s goals:  

1) to recruit Students of Color to college and into the teaching profession;  

2) to reduce teacher shortages in southern Nevada;  

3) to diversify the teacher workforce in southern Nevada; and,  

4) to improve the quality of teacher preparation and teaching in southern Nevada.  

[Link to Project Website: project website] 

  

http://mesame.us/
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b. Abstract and Results Overview 

i. Introduction to the Abstract 
The original abstract (see below) for FY18 (Year 2) and FY19 (Year 3) of the 

“Abriendo Caminos/Opening Pathways for Students of Color into the Teaching 

Profession: Giving Back to Community through Teaching” grant project details the 

project’s activities (praxis, outreach, and research) as the project team conceptualized 

those activities when applying for continuing funding from FY17 (Year 1). The abstract 

reflects the team’s plan to expand project efforts and the proposed increased budget 

required to realize that expansion. While the project was refunded, it was refunded at a 

level that was not only less than it requested, but less than its first year of funding. 

Because of the gap in the funding request and the funding secured, the project team 

was originally given wide latitude (by the NDE/GTLF’s previous program officer) as to 

how to allocate the funds secured. Fortunately, through the FY17 unexpected funds 

competition, the project team was able to secure additional funding that put its FY18 

project funding on par with its FY17 funding, however, when this happened, the project 

team’s funding allocation latitude was limited, specifically precluding its use of the 

additional funds to support project personnel. Accordingly, to the extent possible, the 

project team aligned its FY18 activities and funding with its FY17 activities and funding. 

Despite the reduction in funding and the late restrictions placed on the use of funding, 

the project team has still been able to carry out the majority of the work the outlined in 

the abstract; in order to do this, the project team: 

1) deferred the research activity originally planned for Year 2 to Year 3; 

2) reduced the scope of the research activity (reduced the number of participants to 

be surveyed and interviewed); 
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3) reduced research activity related to the dissemination of results from FY17 (Year 

1) research; 

4) did not expand praxis activity to a seventh partner school (thereby reducing the 

number of teachers, school administrators, other licensed school personnel, and 

Pre-Service Teacher candidates (including high school student and parent Pre-

Service Teacher candidate recruits) served); and, 

5) did not actualize praxis activity through the summer institute program (it is 

important to note that the summer institute program was originally conceptualized 

as a part of the Abriendo Caminos/Opening Pathways grant project because the 

project’s FY17 (Year 1) Principal Investigator, Dr. Allison Smith, was also the 

Director of Assessment and Teacher Education for the UNLV College of 

Education. Though Dr. Smith left UNLV during the project’s second year, the 

UNLV College of Education opted to continue her work on the summer institute 

program independently of the Abriendo Caminos/Opening Pathways grant 

project so that the scope of the program could be expanded beyond the project’s 

six partner high schools and would not be “limited” by the project’s race-

conscious goals (i.e., to recruit Students of Color into teaching and to diversify 

the teacher pipeline). 

Further, and, again, despite the reduction in funding and the late restrictions placed on 

the use of funding, the project team also: 1) increased the number of collaborative 

professional development sessions it offered through the partnership it stabled with 

Clark County School District’s (CCSD) Equity and Diversity Education Department 

(EDED) from one session to six, four involving nationally recognized speakers, and two 

provided by the project team faculty; 2) added a UNLV campus visit to the 

#Love2TeachLV program offerings for participating students; and, 3) started 
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participating in partner schools’ wraparound services meetings (where relevant) and/or 

in other school-based events. 

ii. Abstract 
In 2016, the University of Nevada, Las Vegas’ (UNLV), College of Education’s 

Abriendo Caminos/Opening Pathways into the Teaching Profession: Giving Back to the 

Community through Teaching grant project was initiated, with funding from the FY17 

GTLF, to examine the perceptions that local high school students of color, their 

parents/families, and local college students of color held about teaching as a career 

pathway, and to co-develop and co-implement—with high school students, 

parents/families, pre- and in-service teachers—a “Go-to-College-to-Become-a-Teacher” 

program (now called #Love2TeachLV) in six CCSD High Schools. Building upon the 

successful research, recruitment, selection, and retention/registration activities 

undertaken with this initial funding, the proposed continuation and expansion of the 

project will enable the project team to make a broader, deeper, and more long-lasting 

impact on addressing teacher shortage, teacher diversity, teacher quality and student 

achievement concerns in Southern Nevada by focusing efforts on Teacher Recruitment 

(the State Board of Education (SBE) primary priority area), as well as on Teacher 

Preparation and Teacher Leadership (the SBE’s secondary priority areas).  

Based on the findings from FY17 GTLF work, contextualized with aggregated 

findings from related research nationally, in seeking two years (FY18-FY19) of 

continuation and expansion funding, the project seeks: 1) to broadly disseminate the 

results of last year’s research findings at the local, state, and national level; 2) to 

conduct new lines of inquiry to document emerging concerns broadly related to teacher 

recruitment, retention, diversity, and quality, especially in Southern Nevada; and 3) to 

refine and augment recruitment efforts for the project’s now-established 
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#Love2TeachLV afterschool weekly meeting program in its existing six partner high 

school communities, extending recruitment efforts to a seventh partner high school site 

within the CCSD, as well as through the development of a summer institute program 

(aligned with the Nevada State Standards for Career and Technical Education (CTE) 

through which high school student interested teaching as a profession may earn up to 

18 college credits (over three summers) toward a teaching degree, while simultaneously 

(through a dual enrollment structure) earning high school credits.  

Each year of funding will consist of three distinct phases: Phase 1 will focus on 

Recruitment, Registration, and Mentorship, Phase 2 will focus on Research, and Phase 

3 will focus on Retention, Induction, and Coaching. The research components of the 

project will inform program (#Love2TeachLV and summer institute) development and 

delivery components. Year 1 (2017-2018) of the proposed project will draw on the 

research findings from data collection (surveys and focus groups) undertaken during the 

project’s prior year’s (2016-2017) GTLF funding. Year 2 (2018-2019) of the proposed 

project will draw on the research findings from Year 1. Research findings from Year 2 of 

the proposed project will be used to inform additional project initiatives moving forward 

(Year 3 and beyond). In addition to surveys and interviews, pre- and post-tests will be 

used to assess changes in program participants: 1) teachers, high school students, 

parents, and Pre-Service Teacher education student learning outcomes (including 

related to teaching, as well as their overall academic achievement/performance); 2) 

teacher instructional practices; and, 3) the program’s overall effectiveness in recruiting, 

selecting, registering, retaining, mentoring, inducting, and coaching high quality, 

diverse, and effective teachers.  

The proposed continuation and expansion project will serve 1604-1804 teachers, 

154 school administrators, 154 other licensed school personnel, and 268-282 Pre-

Service Teacher candidates (plus 1720 high school student and 278 parent Pre-Service 
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Teacher candidate recruits), or a total of 4,178-4,392 teachers, administrators, other 

licensed personnel, high school students, parents, and Pre-Service Teachers. Given its 

broader scope, the proposed continuation and expansion project has the potential to 

have significant impact on improving teacher recruitment, as well as preparation and 

leadership, practices. 

iii. Results Overview 
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c. Next Steps 
As this report was being written, the “Abriendo Caminos/Opening Pathways for 

Students of Color into the Teaching Profession: Giving Back to Community through 

Teaching” grant project team was one-quarter of the way into the actualization of its FY19 

(Year 3) praxis, outreach, and research activities.  

On-going praxis activity includes: 

1) participation in partner schools’ wraparound services meetings (in the schools where 

these meeting are held) and/or becoming otherwise meaningfully embedded in the 

school’s campus community; 

2) co-coordination of partner schools’ #Love2TeachLV weekly meeting program with 

participating high school students, collaborating teachers, and collaborating UNLV Pre-

Service Teachers of Color; 

[Link to #Love2TeachLV Video: Love2TeachLV Video: ] 

[Link to #Love2TeachLV Brochure: htLove2TeachLV Brochure] 

[Link to Folder with FY18 #Love2TeachLV Flyers: Love2TeachLV Flyers] 

3) co-development and co-coordination of partner schools’ school-based Family Network 

in collaboration with (where relevant) schools’ existing/on-going family engagement 

https://tinyurl.com/FY18-L2T-Video
https://tinyurl.com/FY18-L2T-Brochure
https://tinyurl.com/FY18-L2T-Flyers
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efforts (Parent Advisory Councils (PACs), parent engagement centers, parent 

engagement coordinators, etc.); 

4) on-going mentorship/femtorship and critical care coaching of UNLV Pre-Service 

Teachers of Color members of the project team; 

5) on-going co-coordination of teacher/administrator/licensed personnel transformative 

professional development offerings with Clark County School District’s (CCSD) Equity 

and Diversity Education Department (EDED). 

[Link to Folder with FY18 Professional Development Flyers: FY18 Professional 

Development Flyers] 

On-going outreach activity includes: 

1) direct engagement with parents/family members of students in partner schools; 

2)  where relevant, collaboration with CCSD’s Family and Community Engagement 

Services (FACES), Parent-Teacher Associations (PTAs), and parent/family engagement 

initiatives across the district and in community-based contexts; 

3) direct engagement with Latinx, Black/African American, First Nations/Indigenous, and 

Asian American/Pacific Islander parents/ family members of CCSD students in 

community-based contexts; 

4) on-going development of the UNLV Family Network. 

[Link to Family Network Brochure: Family Network Brochure] 

On-going research activity includes: 

1) planning and execution of combined Year 2 and Year 3 data collection on narratives 

about teaching and on school climate and culture through: 

a)  partner-schools’-based surveys of students, teachers, administrators, other 

licensed personnel, and parents; 

b) partner-schools’-based interviews of students, teachers, administrators, other 

licensed personnel, and parents; 

https://tinyurl.com/FY18-PD-Flyers
https://tinyurl.com/FY18-PD-Flyers
https://tinyurl.com/FY18-FN-Brochure
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c) non-school based Interviews with Teachers of Color who have left the profession; 

and, 

d) survey of project team members, #Love2TeachLV participating high school 

students, collaborating teachers, and Pre-Service Teachers of Color, as well as 

parent volunteers. 

In the Spring of 2019, the project team plans to apply for continuation funding through 

the NDE’s FY20-22 GTLF competition (if it is offered). The funding proposal will focus on at 

least further strengthening and institutionalizing the project’s existing activities, and, funding 

permitting, expanding those activities, especially praxis activities to additional high schools, 

and research activities through further dissemination of results from FY17 and FY19 data 

collection, as well as additional data collection. Additional data collection could include 

increasing the number of partner schools’-based survey and interview participants, 

increasing the number of interviews with Teachers of Color who have left the profession, 

interviewing Teachers of Color who are still in the profession, and interviewing white 

teacher “allies” identified by Teachers, Students, and Families of Color. 

2. Grant-Funded Activities  
[Link to Activities Schematic: Activities Schematic] 

a. Activity #1: “Praxis” and Activity #1 Overview 
Building on the information on praxis activity provided above in 1. c., FY18 praxis activity 

included: 

1) The project team’s faculty (Dr. Norma A. Marrun, PI, and Dr. Christine Clark, working on 

the project in an uncompensated overload capacity (without project buy-out/on top of 

regular, full-time professional responsibilities)) participated in the project’s partner 

schools’ wraparound services meetings in the schools where these meeting are held 

(Chaparral, Desert Pines, Rancho, and Valley). In the schools where these meetings 

https://tinyurl.com/FY18-Schematic
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were not held (Legacy and Sierra Vista), the team’s faculty communicated periodically 

(at least twice a semester) with the school’s APs (face-to-face, and via email and 

telephone).  Additionally, the project team’s faculty, #Love2TeachLV weekly meeting 

team part-time (project-supported) school leads (Dr. Ravijot Singh at Chaparral, Desert 

Pines, and Rancho) and Ms. Monica Hernández-Johnson at Legacy, Sierra Vista and 

Valley), part-time (UNLV-supported) graduate assistants (Ms. Rosnidar Arshad, Ms. 

Temi Odutola, and Ms. Tara Plachowski), for-credit interns (Mr. Lashaun Limbrick, Ms. 

De’Ana Mauldin, and Ms. Yvonne Morris), volunteers (Ms. Renée Dorrity), and full-time 

and part-time (project-supported) family engagement staff (Ms. Rosemary Q. Flores and 

Ms. Norma Juárez, respectively), became otherwise meaningfully embedded in the 

school’s campus community through participation in school welcome events, 

orientations, open houses, class presentations, student organization presentations, 

lunch-time recruitment activities, FAFSA nights, career fairs, recognition events, sports 

games, arts presentations, and/or graduation activities. Wraparound services meetings 

were held monthly at Chaparral, Desert Pines, and Valley, and on an as-needed basis 

at Rancho. These meetings provided project faculty the opportunity to share information 

about the #Love2TeachLV weekly meeting program and the school-based and UNLV family 

network; they also provided the projected faculty the opportunity to learn about other school-

based services. This information exchange has become a powerful recruitment tool for students 

to the weekly meetings and for parents to the networks, and it has enriched the work being done 

with students and families in through these endeavors by augmenting team member knowledge 

of educational opportunities and services, as well as supportive resources, available to students 

and families in partner schools as well as in the larger community.  

2) The project team’s #Love2TeachLV weekly meeting team part-time (project-supported) 

school leads (Dr. Ravijot Singh at Chaparral, Desert Pines, and Rancho) and Ms. 

Monica Hernández-Johnson at Legacy, Sierra Vista and Valley), part-time (UNLV-



 11 

supported) graduate assistants (Ms. Rosnidar Arshad, Ms. Temi Odutola, and Ms. Tara 

Plachowski), for-credit interns (Mr. Lashaun Limbrick, Ms. De’Ana Mauldin, and Ms. 

Yvonne Morris), volunteers (Ms. Renée Dorrity), co-coordinated the partner schools’ 

#Love2TeachLV weekly meeting program with participating high school students, 

collaborating teachers, collaborating UNLV Pre-Service Teachers of Color. Weekly 

meeting team members worked, year-round, to recruit students to the weekly meetings, 

to co-plan (co-develop/co-implement/and co-debrief) weekly meeting curricula based on 

students’ a) expressed interests (e.g., teaching secondary math or social studies from 

an equity-focused lens, learning about their own teachers’ ‘becoming a teacher’ stories, 

practicing building transformative curricula and enacting student-centered pedagogies, 

serving as a classroom teacher’s aide, serving as an elementary school tutor at an 

adjacent feeder school); b) questions (e.g., Do teachers have to teach boring? What 

does a teacher education program of study require?); and, c) assessed needs (e.g., 

reviewing credits and credit-recovery options, learning about different pathways to 

college (College of Southern Nevada (CSN), Nevada State College (NSC), UNLV) and 

corresponding entry requirements and funding opportunities). Weekly meeting team 

members also worked to co-coordinate a UNLV campus visit for participating students 

across schools. The visit included a campus tour, visit to a class, a Pre-Service Teacher 

of Color panel discussion, a meet and greet with College of Education leaders, and a 

lunch in the Dining Commons with undergraduate Student of Color organization leaders. 

3) The project team’s full-time and part-time (project-supported) family engagement staff 

(Ms. Rosemary Q. Flores and Ms. Norma Juárez, respectively), co-developed and co-

coordinated the partner schools’ School-based Family Network in collaboration with 

(where relevant) schools’ existing/on-going family engagement efforts (PACs, parent 

engagement centers, parent engagement coordinators, etc.). These endeavors 

involved: a) mapping each partner schools’ current family engagement efforts to identify 
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the schools’ family engagement philosophy (where relevant, to clearly differentiate it 

from that of the School-based Family Network), components (especially areas of 

overlap with, as well as gaps between and across, the School-based Family Network in 

order to reduce overlaps and fill gaps), and participating families’ demographics (in 

order to identify underrepresented family groups and develop culturally-responsive 

recruitment strategies); b) where relevant, building relationships with partner schools’ 

family engagement-dedicated staff; and, c) attending and presenting at partner schools’ 

family engagement events to promote the #Love2TeachLV weekly meeting program, 

and to promote and recruit families into the School-based and UNLV Family Networks.  

4) The project team’s part-time (UNLV-supported) and part-time (project-supported) pre-

service teacher co-coordinators (Ms. Plachowski and Dr. Valerie Taylor) provided on-

going mentorship/femtorship and critical care coaching of UNLV Pre-Service Teachers 

of Color and white ally members of the project team. The inclusion of “femtorship” to 

mentorship, and or “critical care” to coaching is consistent with the project’s focus on 

recruiting recruiting Students of Color. Both “femtorship” and “critical care” are culturally 

responsive practices that name (make clear) and center (prioritize) the experiences of 

Students of Color as they enter the predominantly white spaces of higher education, 

especially teacher education, so that they are prepared to, and supported in, 

successfully navigating those spaces. The term mentor does not have etymological 

roots in the word man, thus the term femtor is not intended to identify women mentors in 

contrast to male mentors. Accordingly, these terms are not intended to be seen, even 

falsely, as binaries or false equivalencies, rather, they are used in tandem to 

problematize the way mentoring and coaching (in this case Pre-Service Teacher 

mentoring and coaching) are typically practiced—as empowering, but still situated in 

hierarchy.  Brazilian educator, Paulo Freire, suggested that teaching should be a 

mutually reciprocal act, where students and teachers share information with one 
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another, thus also periodically sharing the roles of students and teachers. Rather than 

seeing teachers as all-knowing, and students as empty receptacles into which teachers 

make deposits of knowledge, Freire suggested that teachers become facilitators of 

learning in a manner that starts with students’ prior knowledge and builds from there. 

From Freire’s lens, mentorship and coaching are about emancipation, situated in 

community. Empowerment as an outcome of mentorship and coaching, encourages the 

mentee to develop the skills and capacity to successfully navigate existing systems and 

structures of power as they currently exist; whereas, emancipation as a result of 

femtorship and critical care coaching, encourages femtees to develop the critical 

consciousness to also challenge these systems and structures in seeking to change the 

world for the better for all, most especially for their future students. [See Bell, 1976; 

Cornejo, 2017; Freire, 1970; Morgan, 2009; full source citations available upon request.] 

On-going mentorship/femtorship and critical care coaching included weekly meetings 

(as a whole group, in small groups, and/or one-on-one over lunch or dinner (with Ms, 

Plachowski, Dr. Taylor, and/or other members of the project team)) to: a) debrief, 

unpack, and critically reframe their own and others’ racially marginalizing and 

minoritizing experiences/experiences of racism in classes and/or in schools, and that 

come up in the #Love2TeachLV weekly meetings; b) support their academic success 

(informal advising, tutoring, and time management planning); c) provide opportunities 

for them to practice and get feedback on their writing; and, d) provide opportunities for 

them to co-engage in the project team’s research activities, consistent with UNLV’s 

focus on undergraduate research.  

5) The project team’s faculty (Dr. Norma A. Marrun, PI, and Dr. Christine Clark, working on 

the project in an uncompensated overload capacity (without project buy-out/on top of 

regular, full-time professional responsibilities)) co-led the on-going co-coordination of 

teacher/administrator/licensed personnel transformative professional development 
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offerings with Clark County School District’s (CCSD) Equity and Diversity Education 

Department (EDED). All other project team members supported this endeavor. Building 

off of the success of the FY17 professional development session collaboration (with Dr. 

Jeff Duncan-Andrade), the project team faculty and EDED leadership team extended 

the collaboration in FY18 bringing Ms. Zaretta Hammond (Culturally Responsive 

Teaching and the Brain), Mr. Curtis Chin (Race, Class, and Geographic Disparities in, 

and Negative Health Impacts of, Educational Testing), Dr. Cris Mayo (Policies and 

Practices that Support LGBTQI Student Success and Mitigate School- and District-Level 

Legal Liability), and Dr. Sylvia Celedón-Pattíchis (Math Equity and Educational 

Success, Especially for Students Who Speak English as a Second Language). These 

events were held on the UNLV campus, adjacent to the UNLV College of Education to 

familiarize attendees with the campus and college, and to build the relationship between 

them. All attendees received a free book and/or other educational resources 

authored/developed by each speaker. Additionally, Dr. Marrun and Dr. Clark were 

invited, and volunteered, to co-lead two additional professional development sessions 

(Dispelling the Myth of the “Typical” Family). These events were held at the district’s 

Curriculum and Professional Development Division site.  

b. Participant Information 
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c. Area(s) of Effectiveness Measured 
i. Improving Student Achievement 

ii. Improving Recruitment/Selection/Retention of 
Effective Teachers/Principals 

iii. Assisting Teachers/Administrators/Other Licensed 
Personnel 

1. Effectiveness Measure for Praxis Activity, Including 
Rationale for Chosen Measure 

Wraparound services meetings were not an originally proposed part of the 

praxis activity, the project team faculty started participating in these meetings 

(where relevant) and/or in other school-based events to learn more about the 

school climate and culture, to become more school-embedded by learning about 

and collaborating with all school service providers, and to promote and recruit for 

its #Love2TeachLV weekly meeting program and Family Networks; in partner 

schools where these meetings were not held, the project team faculty and staff 

participated in school-based events to accomplish the same ends. Participation 

in the meetings/events dramatically increased the number and quality of contacts 

the project team had with students, parent/family members, licensed school 

personnel (teachers/counselors and school administrators (assistant principals 

and principals) and school service providers. This contact deepened 

relationships between project team members and school administrators, 

improved recruitment efforts for the #Love2TeachLV weekly meeting program 

and Family Networks, and provided avenues for project team members to 

support school administrators efforts to refine/enhance pre-existing/on-going 

school-based initiatives related to the project’s goals.  
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The #Love2TeachLV weekly meeting program provided avenues for 

promoting teaching as a profession specifically to Students of Color; through 

promotional efforts, the program also provided opportunities to engage Students 

of Color in dialogue about race and its impact on their interest in becoming 

teachers. The #Love2TeachLV weekly meeting program provided avenues for 

specifically recruiting Students of Color into teaching, and for supporting their 

unique needs and concerns in their journeys to become teachers. The 

#Love2TeachLV weekly meeting program provided enriched opportunities for 

project team Pre-Service Teachers of Color and their white allies, as well as for 

collaborating teachers/counselors, to co-engage in transformative school-based 

partnership-building and teaching and learning activities, with participating 

students. The #Love2TeachLV weekly meeting program also provided 

participating students access to information about credit and credit-recovery 

relating to college readiness, pathways into teaching via area colleges, and 

funding options. Many students in the program believed that they had to start 

college at CSN, that NSC or UNLV were not a direct option for them out of high 

school; through the program students learned they could go directly from high 

school into a four-year institution; this learning improved student engagement in 

high school and in the program. 50% more students participated in the 

#Love2TeachLV weekly meeting program during FY18 than in FY17. 

The School-based Family Network, conceived of in FY17, began to be 

actualized in FY18. While the project’s partner schools all have PACs, and some 

schools have other parent/family engagement initiatives, many of those initiatives 

attract predominantly white parents, parents from traditional two-parent 

households, English speaking parents, and parents who work traditional day jobs 

and/or where one parent does not work outside the home. These initiatives are 
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also often focused on getting parents involved in school-based events and/or on 

supporting their children’s educational success by directly focusing on their 

children’s education. The School-based Family Network uses culturally-

responsive parent/family engagement practices to increase parent/family 

member involvement in the schools’ existing/on-going parent/family engagement 

initiatives (e.g., providing multilingual access, childcare and transportation 

support, food, opportunities to speak one-on-one to get clarification on/ask 

questions about information shared), while also getting them involved in 

supporting their children’s educational success by pursuing educational 

opportunities for themselves (becoming educational role models for their 

children). Through the School-based Family Network, parents/family members 

and their children/youth are also invited to attend/join the UNLV Family Network 

through which educational opportunities for the whole family are the focus shared 

in a university setting so that going-to-college, especially to become a teacher, 

becomes familiar. 100% more parents/family members and children/youth 

participated in the School-based and UNLV Family Networks during FY18 than in 

FY17.  

Support for project team Pre-Service Teachers of Color and their white allies 

provided by project team members dramatically improved the retention of 

undergrad Students of Color at UNLV, in teaching, and in transitioning into the 

teaching profession. Many of the Pre-Service Teachers of Color who participated 

with enthusiasm in the project during FY17, encountered significant obstacles in 

seeking to progress at UNLV, in their teacher licensure programs, and into full-

time teaching positions within CCSD. Obstacles faced included repeated 

experiences of racism, racial microaggressions, and racial marginalization and 

minoritization in their teacher education classes (initiated by white peers and/or 
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white faculty), in their interactions with College of Education advisors, and in their 

interactions with teachers and school administrators during their student teaching 

and/or first year of teaching. As a result of these experiences, one Pre-Service 

Teacher of Color opted to change majors and pursue licensure through a 

graduate Alternative Route to Licensure program while continuing to volunteer for 

the project; another Pre-Service Teacher of Color turned down a full-time 

teaching job with the district after graduation, intending to pursue a law degree 

instead, but is reconsidering this decision while continuing to volunteer for the 

project; another Pre-Service Teacher of Color took a semester off while 

continuing to volunteer with the project, then re-enrolled. Unfortunately, these are 

not isolated experiences, but they do illustrate the importance of 

mentorship/femtorship and critical care coaching in efforts to recruit and retain 

Students of Color into teaching. The same number of Pre-Service Teachers of 

Color participated in the project during FY17 and FY18, of those, just under 70% 

returned from the prior year. 

Because of the success of the first professional development offering co-

hosted with the district’s EDED during FY17, six additional offerings were co-

hosted during FY18. Licensed personnel participants in these offerings included 

teachers, counselors, social workers, teacher coaches, curriculum specialists, 

nurses, deans, assistant principals, principals, and regional superintendents. 

Despite the challenging nature of the offerings’ content, including its race-focus 

and attention to LGBTQI concerns, attendance was strong (participants were not 

paid, but did receive CUs in most cases) and feedback from participants was 

exceptionally positive. During the professional development offerings, 

participants spoke repeatedly, frankly, and in heart-felt manners about the need 

to improve their skills in order to better meet the needs of all of their students and 



 23 

families, especially to ensure the academic success of Students of Color. It was 

clear during the sessions that participants were hungry for opportunities to 

discuss race, educational equity, gender-identity and expression, and family 

engagement from asset-driven, community cultural wealth/funds of knowledge 

points of entry. 600% more licensed school personnel participated in the 

professional development offerings during FY18 than in FY17. For most of the 

participating personnel, coming to UNLV for these offerings was their first time on 

campus and their first contact with the UNLV College of Education. Project team 

members stressed the value and importance of relationship building between the 

district and the campus/college, especially through the project and its partnership 

with the EDED. 

2. Implications for Future Implementation 
All praxis activity endeavors warrant continuation during FY19. School 

embeddedness can be enhanced by increased participation by project team 

members in school events, especially those events in which already-participating 

#Love2TeachLV students are involved. School embeddedness can also be 

enhanced by project team members increasing their support of collaborating 

teachers’ and school administrators’ efforts related to the project. The 

#Love2TeachLV weekly meeting program can be enhanced by recruiting and 

retaining more collaborating teachers, more collaborating Teachers of Color, and 

more collaborating Teachers of Color interested in transformative educational 

practices. Most of the teachers in the project’s partner schools are engaged in 

myriad extracurricular activities and do not have the time to prioritize most of 

them. Increasing the stipends offered to collaborating teachers would incentivize 

this prioritization, especially given all that the collaborating teachers have been 
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asked to do (on-going recruitment, weekly collaborative curriculum planning and 

implementation, UNLV visit logistical planning, paperwork completion, and visit 

chaperoning, and attendance at professional development offerings). The 

#Love2TeachLV weekly meeting program can also be enhanced by supporting 

project team’s school leads full-time on the project, which will, in turn, enhance 

their ability to extend and deepen their school embeddedness. The School-based 

Family Network can be enhanced by continuing its efforts to engage Asian 

American/Pacific Islander, Black/African American, and First Nations/Indigenous 

parent/family members. The School-based Family Network can also be 

enhanced by formalizing school-based parent/family engagement mapping 

efforts in the form of a parent/family guide to those efforts. The School-based 

Family Network can also be enhanced by supporting the project team’s parent 

outreach coordinator full-time on the project and increasing the stipends offered 

to parent volunteers, which will in turn enhance their ability to extend and deepen 

their school embeddedness. Support for Pre-Service Teachers of Color and their 

white allies can be enhanced by dedicating a project team member to this 

endeavor and supporting them full-time on the project. Professional development 

offerings have already begun to be enhanced (during FY19) through extension of 

them into the local community in Asian American/Pacific Islander-, Black/African 

American-, and Latinx-specific culturally responsive manners (selection of 

speaker, location of event, content of offering, and pedagogical style) uniquely 

tailored for families as a whole and youth alone. 

3. Optional – Supporting Materials 
Please see Project Website and FY18 Bi-Monthly Reports (see 4. Appendix, 

below).    
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a. Activity #2: “Outreach” and Activity #2 Overview 
Building on the information on outreach activity provided above in 1. c., FY18 outreach 

activity included: 

1) As a part of and in addition to School-based Family Network endeavors (discussed above) 

the project team’s full-time and part-time (project-supported) family engagement staff (Ms. 

Flores and Ms. Juárez) directly engaged with parents/family members of students in the 

project’s partner schools, including students participating in the #Love2TeachLV weekly 

meeting program. Some of this engagement was facilitated through partner schools’ family 

engagement-dedicated staff and/or occurred at partner schools’ family engagement events, 

and some of this engagement was independently initiated through the project team’s family 

engagement staff (e.g., intentional outreach to the family members of students participating 

in the #Love2TeachLV weekly meeting program and engagement with parents at non-

family engagement school-based events (e.g., school welcomes, orientations, open 

houses, FAFSA nights, career fairs, recognition events, sports games, arts presentations, 

graduation activities)) to promote the #Love2TeachLV weekly meeting program and the 

School-based and UNLV Family Networks. While direct engagement with parents/family 

members of students in the project’s partner schools always came with an invitation to 

participate in/join the Family Networks, parents/family members were never pressured to 

do so.  

2)  The project team’s full-time and part-time (project-supported) family engagement staff (Ms. 

Flores and Ms. Juárez) collaborated on education-focused parent/family involvement 

initiatives in partner schools (e.g., presented at PTA meetings), across the district (e.g., 

shared information with FACES staff), and in community-based contexts (e.g., attended 

and participated in FACES event at Springs Preserve) to build relationships, promote the 

#Love2TeachLV weekly meeting program and the School-based and UNLV Family 
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Networks, and, again, to map local parent/family engagement efforts by engagement 

philosophy (where relevant, to clearly differentiate it from that of the project’s School-based 

and UNLV Family Networks), components (especially areas of overlap with, as well as 

gaps between and across, the School-based and UNLV Family Networks in order to reduce 

overlaps and fill gaps), and participating families’ demographics (in order to identify 

underrepresented family groups and develop culturally-responsive engagement strategies). 

3) The project team’s full-time and part-time (project-supported) family engagement staff (Ms. 

Flores and Ms. Juárez) and other members of the project team (Ms. Mauldin (for-credit 

intern), Ms. Odutola (for-credit intern), and Dr. Taylor (part-time (project-supported) staff) 

directly engaged with Latinx, Black/African American, First Nations/Indigenous, and Asian 

American/Pacific Islander parents/ family members of CCSD students in community-based 

contexts in order to diversify the School-based and UNLV Family Networks. Direct 

engagement efforts during FY18 focused on Black/African American direct engagement. 

Involved project team members developed and implemented a Black/African American-

specific parents/ family member outreach plan. Through this plan project team members 

were invited to attend, on a regular basis, the Churches of Southern Nevada/Faith 

Organizing Alliance’s Shepherd’s Breakfast to describe and promote the #Love2TeachLV 

weekly meeting program, and to describe, promote, and recruit for the School-based and 

UNLV Family Networks, to Breakfast attendees which include Pastors of historically Black 

churches, leaders of historically Black organizations (e.g., the NAACP, the Urban League, 

the Urban Chamber), and others from the Southern Nevada community. Attendees also 

committed to share promotional materials with their congregations, organizational 

members, and through information-sharing channels (e.g., social media, local radio and 

television, word of mouth). Project team members also directly engaged with the NAACP, 

the Urban League, the Urban Chamber, Big Brothers/Big Sisters, the Dr. William U. 

Pearson Community Center, Nevada Partners, the West Las Vegas Library, the West Las 
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Vegas Arts Center, 100 Black Men of Las Vegas, and the National Coalition 100 Black 

Women Las Vegas to, again, describe and promote the #Love2TeachLV weekly meeting 

program, and to describe, promote, and recruit for the School-based and UNLV Family 

Networks. Project team members also staffed an information table at the 2018 Historically 

Black College and University (HBCU) College Fair in Las Vegas to directly engage with 

student and parent attendees, as well as to college and university representatives, to 

describe and promote the #Love2TeachLV weekly meeting program and the School-based 

and UNLV Family Networks, and, more broadly, to champion the importance of teaching, of 

going to college to become a teacher and, where relevant, of returning to Las Vegas to 

teach. Concomitant with these direct engagement efforts, project team members also 

engaged the almost exclusively Latinx members of the UNLV Family Network in learning 

about the historical and current-day experiences of Black/African people, families, and 

communities in the United States and in Las Vegas to prepare them to welcome 

Black/African parents/families, as well as parents/families from other cultural contexts 

(Asian American/Pacific Islander and First Nations/Indigenous) into the Family Network in 

multiculturally affirming ways. 

4) The project team’s full-time and part-time (project-supported) family engagement staff (Ms. 

Flores and Ms. Juárez) continued the development and implementation of the UNLV Family 

Network begun in FY17. The UNLV Family Network provides resource and referral services 

to parents/family members of children/youth in CCSD schools, as well as to the 

children/youth themselves. The services focus on family self-help (e.g., counseling, 

immigration, goal setting, entrepreneurship), whole family educational opportunities (e.g., 

English as a Second Language (ESL), Adult Basic Education (ABE), small business 

enterprise, college-going, becoming a teacher), and project volunteerism through 

participation in the School-based Family Network and/or support of any/all other project 

endeavors. The UNLV Family Network meets monthly and for an annual retreat at UNLV to 
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support participant growth and development, to prepare participants to encourage, support, 

and guide the growth and development of their families (children/youth, spouses, extended 

family members), and to familiarize participants with college/university culture, as well as 

with available college/university resources and services, and the navigational tools needed 

to access them. 

b. Participant Information 
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c. Area(s) of Effectiveness Measured 
i. Improving Student Achievement 

ii. Improving Recruitment/Selection/Retention of 
Effective Teachers/Principals 

iii. Assisting Teachers/Administrators/Other Licensed 
Personnel 

1. Effectiveness Measure for Outreach Activity, 
Including Rationale for Chosen Measure 

The need to directly engage with parents/family members of students in 

partner schools, identified of in FY17, began to be actualized in FY18. Direct 

engagement with parents/family members of students in partner schools further 

enhanced the project team’s school embeddedness. Each parental/family 

member contact deepened and sharpened project team members’ understanding 

of partner schools’ climate and culture, especially for Students of Color and their 

families, thereby enabling team members to further refine/adapt existing, and 

develop new, critically culturally-responsive approaches for all project endeavors. 

In turn, project team members efforts to recruit Students of Color into the 

#Love2TeachLV weekly meeting program, and to recruit students’ family 

members into the School-based family network and/or to college/into teaching 

was enhanced. Each parental/family member contact also provided opportunities 

to further promote project endeavors.  

The desire to collaborate with CCSD’s FACES, PTAs, and parent/family 

engagement initiatives across the district and in community-based contexts, 

identified in FY17, began to be actualized in FY18. Collaboration across 

education-focused parent/family engagement entities/initiatives, pre-dating the 
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project, has been challenging, in part because of differing engagement 

philosophies (e.g., only district- and school-based and/or only student-centered 

(i.e., Eurocentric), versus also community-based and parent-centered (i.e., cross- 

and/or inter-cultural, multicultural, Of Color-Centric)), and in part because of how 

the establishment of NDE parent engagement requirements fostered competition 

(i.e., for FTEs/CUs). In enacting this collaboration, project team family 

engagement staff stressed the value and importance of relationship building and 

information sharing across all entities/initiatives in order to increase parent/family 

member engagement. Through this collaboration, the sense of welcome 

conveyed and the quality and coordination of services provided was enhanced.  

Efforts to increase direct engagement with Latinx, Black/African American, 

First Nations/indigenous, and Asian American/Pacific Islander parents/family 

members begun in FY17, continued in FY18. Efforts with Latinx parents/family 

members have been most successful, in part because project team family 

engagement staff are Latinx, and in part because they are adeptly Latinx-

culturally responsive in their direct engagement endeavors. Accordingly, during  

FY18, project team family engagement staff became aware of the need to involve 

Black/African American project team members in direct engagement efforts and 

to collaboratively develop Black/African American-culturally responsive 

engagement capabilities. This awareness translated into significant action, 

leading to the establishment of many new relationships with community-based 

entities/initiatives through which direct engagement with Black/African American 

parents/families has begun to increase. 

The UNLV Family Network continued its work to provide university-based 

resource and referral services focused on self-help and whole family educational 

opportunities to parents/family members of children/youth in CCSD schools, as 
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well as to the children/youth themselves. UNLV Family Network volunteers 

supported every other project endeavor in some way (e.g., set-up, check-in, 

clean-up, childcare, food and beverage, transportation), and UNLV Family 

Network members participated in every other project endeavor. Additionally, 

project team family engagement staff adapted/integrated information gleaned 

from involvement in every other project endeavor into all UNLV Family Network 

endeavors. The UNLV Family Network also supported recruitment and advising 

of middle and high school Students of Color, recent high school Graduates of 

Color, and Parents/Families Members of Color interested in post-secondary 

education, including teacher education. 100% more parents/family members and 

children/youth participated in both the School-based and UNLV Family Networks 

during FY18 than in FY17. 

2. Implications for Future Implementation 
All outreach activity endeavors warrant continuation during FY19. Direct 

engagement with parents/family members of students in partner schools can be 

enhanced by supporting project team’s parent outreach coordinator full-time on 

the project, which will, in turn, enhance her ability to extend and her engagement 

with especially the parents/family members of students participating in the 

#Love2TeachLV weekly meeting program, which will, in turn, increase student 

participation in the program and, possibly, parent/family interest in college, 

including teacher education. Collaboration with CCSD’s FACES, PTAs, and 

parent/family engagement initiatives across the district and in community-based 

contexts can be enhanced by formalizing district- and community-based 

parent/family engagement mapping efforts in the form of a parent/family guide to 

those efforts. Direct engagement with Black/African American parents/family 
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members can be enhanced by translating awareness of the need to, and action 

to, develop Black/African American-culturally responsive engagement capabilities 

during FY18 into significant results (e.g., increases in Black/African American 

parent/family participation in project endeavors) in FY19. Direct engagement of 

First Nations/indigenous and Asian American/Pacific Islander parents/family 

members can be readily enhanced by inviting interested graduate student 

members of these communities to join the project team, involving them in direct 

engagement efforts and in collaboratively developing First Nations/indigenous- 

and Asian American/Pacific Islander-culturally responsive engagement 

capabilities. On-going development of the UNLV Family Network can be 

enhanced through diversification of its participants/membership to proportionally 

include Black/African American, First Nations/indigenous, and Asian 

American/Pacific parents/family members. On-going development of the UNLV 

Family Network can also be enhanced by supporting the project team’s parent 

outreach coordinator full-time on the project, and increasing the stipends offered 

to parent volunteers. 

3. Optional – Supporting Materials 
Please see Project Website and FY18 Bi-Monthly Reports (see 4. 

Appendix, below).   

a. Activity #3: “Research” and Activity #3 Overview 
As noted above in 1. b. i., the additional data collection proposed for FY18 in the FY18-19 

funding proposal was deferred to FY19. However, in preparation for the FY19 data collection, 

during FY18, the project team developed new data collection instruments (surveys and 

interview protocols) and secured both UNLV and CCSD IRB approval to conduct the additional 
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data collection and over an extended data collection timeline. The data collection instruments 

integrate questions related to both the FY18 research focus (narratives about teaching) and 

the FY19 research focus (school climate and culture) so that data on both foci can be collected 

during FY19. Narratives about teaching refers to the stories about/images of teachers/teaching 

that students, teachers, administrators, licensed school personnel, and parents have heard or 

seen. They could have heard these stories from one another, from others, and/or in popular 

culture; likewise, they could have seen these images in schools, in communities, and/or 

popular culture. The research will explore the impact of these narratives on Students’ of Color 

interest in teaching as a profession. School climate and cultural refers to the sense of welcome 

that Students of Color and their parents/family members, as well as that Teachers of Color, 

currently feel/have in the past felt in their school communities. This data collection will be 

undertaken in the spring of 2019. While FY17 surveys were conducted in a paper format, FY19 

surveys will be conducted electronically to facilitate data management and analysis. 

Participation goals per school for the school-based survey of non-project participants are: 50-

100 high school students; 15-30 in-service teachers; 5-10 administrators; 5-10 other licensed 

personnel; and 5-10 parents. Participation goals per school for the school-based interviews of 

non-project participants are: 3-6 high school students; 2-4 in-service teachers; 1 administrator; 

1 other licensed personnel; and 1 parent. The participation goal for interviews of Teachers of 

Color who have left the profession is 8-15. Finally, the participation goals for the non-school-

based survey of project team members and project participants are: 5-10 high school students, 

5-10 collaborating teachers/counselors, 5-10 Pre-Service Teachers of Color, 5-10 parent 

volunteers, and all project team members active in the actualization of FY18-FY19 project 

activities (2 faculty, 7 staff, 6 graduate student assistants/interns, and 3 volunteers).  

FY18 dissemination of results from FY17 data collection included project team conference 

presentations at the 2017 UNLV Office of Undergraduate Research (OUR) Conference, the 

2018 Latinx Youth Leadership Conference, 2018 Southern Nevada Educational Leadership 



 35 

Symposium (SNELS), and the 2017 Annual International Conference of the National 

Association for Multicultural Education (NAME); 2018 conference proposal submissions and 

acceptances to the 2018 Annual International Conference of the National Association for 

Multicultural Education (NAME) (1 submission/acceptance) and to the 2019 Annual Meeting of 

the American Educational Research Association (AERA) (2 submissions/acceptances); 

submission and acceptance of a manuscript for publication to the journal Race Ethnicity and 

Education, and submission and acceptance of manuscripts for publication in the edited books 

entitled, Social Justice and Parent Partnerships in Multicultural Education Contexts and 

Queering Teacher Education in Diverse Contexts. 

b. Participant Information 
As noted immediately above in a. 

c. Area(s) of Effectiveness Measured 
i. Improving Student Achievement 

ii. Improving Recruitment/Selection/Retention of 
Effective Teachers/Principals 

iii. Assisting Teachers/Administrators/Other Licensed 
Personnel 

1. Effectiveness Measure for Research Activity, 
Including Rationale for Chosen Measure 

As noted above in a; this will be further reported on in the FY19 Final Annual 

Report. 

2. Implications for Future Implementation 
As noted above in a; this will be further reported on in the FY19 Final Annual 

Report. 
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3. Optional – Supporting Materials 
Survey questions, interview protocols, and related research materials (e.g., 

IRB approval letters, site facility letters, participant assent/consent forms) 

available upon request.  

3. Budget Summary 
a. Narrative Overview and Use of GTL Funds 
Awarded 

GLT funds were allocated to pay for project team members’, Pre-Service Teachers’, and 

collaborating teachers’ salaries and benefits or stipends (object codes 100 and 200, 

respectively); for purchased professional services (object code 300) (professional development 

speakers, technical production of the #Love2TeachLV video, event space/equipment for the 

#Love2TeachLV end-of-year recognition event; object code 320); for purchased professional 

services (object code 400) (project team retreat meeting space (off-campus)); for other 

purchased professional services (object code 500) (project team members’ registration fees for 

project-related conference presentations); for supplies (object code 600) (general supplies 

(teaching supplies and recruitment materials, and books and periodicals for 

teacher/administrator/other licensed personnel attendees to professional development events; 

object codes 610 and 640, respectively); and, for other objects (object code 800) (research 

participant incentives and parking passes, and partner schools’ sub-awards; object code 890). 

b. Brief Description of Expenditure Categories and 
Description 

As noted immediately above in a., GLT funds were allocated to pay for: 

1) Project team members’, Pre-Service Teachers’, and collaborating teachers’ salaries and 

benefits or stipends (object codes 100 ($165,000) and 200 ($12,450), respectively) 
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Ms. Rosemary Q. Flores, Family Engagement Specialist, 12-month, Letter of 

Appointment (LOA) providing 1.0 FTE for the duration of the grant, for a cost of 

$65,000. 

Ms. Monica Hernández- Johnson, Finance Coordinator, Letter of Appointment (LOA) 

providing 1.0 FTE for the duration of the grant, for a cost of $20,000. 

Ms. Norma Juarez, Parent Outreach Coordinator, Letter of Appointment (LOA) 

providing 1.0 FTE for the duration of the grant, for a cost of $15,000. 

Dr. Ravijot Singh, Field Coordinator, Letter of Appointment (LOA) providing 1.0 FTE for 

the duration of the grant, for a cost of $20,000. 

Dr. Valerie Taylor, Media and Event Coordinator, Letter of Appointment (LOA) 

providing 1.0 FTE for the duration of the grant, for a cost of $20,000; during FY17 the 

UNLV College of Education dean’s office provided media support (video production, 

publicity and promotion, etc.), event planning support (for the kick off and recognition 

events), web support, and in-kind support (professional release time) for one Dean’s 

office administrator’s time on the grant, during FY18 the project team had to do/pay for 

all of that work itself, so hiring Dr. Taylor half-time helped us make up part of these 

losses. Also, please note that funds allocated to Dr. Taylor here were already allocated 

to salary (in the form of excess fringe held by the university) so we are just rearranging 

money already dedicated to salary, not adding additional salary demands on the 

budget. 

Teachers and Pre-Service Teachers, to support, co-develop and co-plan on-going 

lessons and project with project team members at partner schools. Ten (10) Pre-Service 

Teachers @ $500/year = $5,000. Twenty (20) teachers @ $1,000/year = $20,000. For 

in-service teachers, separate from the CCSD sub-award, only for the collaborating 

teachers on the partner schools’ #Love2TeachLV weekly meeting teams. 
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2) Purchased professional services (object code 300 ($26,000)) (professional development 

speakers, technical production of the #Love2TeachLV video, event space/equipment for 

the #Love2TeachLV end-of-year recognition event; object code 320) 

Guest Speakers, for the teacher professional partnership initiative with the CCSD 

Equity and Diversity Education Department; collaboratively offer cohort professional 

development seminars with leading scholars in the field of multicultural education. Up to 

250 CCSD in-service teachers, as well as high school students, parents/family 

members, UNLV pre-service teachers, graduate students, and faculty members 

gathered on the UNLV campus for these seminars. This helped us to create a 

collaborative learning community for relationship-building between university, school 

and communities.                                                                                                                                                                                                                                                                                                                                       

Recruitment Video and Website Development, as noted above, during FY17, UNLV's 

COE provided in-kind support for website and related media (video promotion) of the 

grant's initiatives. During FY18 the support for these functions had to be covered by the 

grant. Purchased professional services were contracted to create a new video to 

promote the #Love2TeachLV weekly meeting program, to be played in each school 

during morning announcements for recruitment and in other venues to explain the 

program to external stakeholders; services were contracted to maintain the project 

website up-to-date as a resource for students, teachers, and families, and to 

disseminate our work. 

Recognition Event Purchased Services, for the spring recognition ceremony held on 

the UNLV campus to celebrate #Love2TeachLV program students’ participation and, for 

high school seniors, their admission to the teacher preparation/licensure program, and, 

where relevant (if they are coming to UNLV) their transition into the project’s Pre-

Service Teacher mentorship/femtorship and critical care coaching initiatives.  
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Purchased professional services for event cultural performances, tent rental, A/V rental, 

etc. 

3) Purchased professional services (object code 400 ($2000)) (project team retreat meeting 

space (off-campus)) 

Meeting space rental at community sites (e.g., Springs Preserve, Wetlands, etc.), for 

a total cost of $2,000 to bring together high school students, families, collaborating 

teachers, Pre-Service Teachers, and/or project team members, to build relationships 

and to plan collaborative work. 

4) Other purchased professional services (object code 500 ($3669.36)) (project team 

members’ registration fees for project-related conference presentations) 

Conference registration for grant team members to attend and present at 

conferences at which proposals highlighting the research findings were accepted; 

disseminate work, obtain feedback from peers, and promote the project; average 

registration fee @ $350 each for up to 11 project team members = $350 x 11 = $3,850. 

5) Supplies (object code 600) (general supplies (teaching supplies and recruitment materials, 

and books and periodicals for teacher/administrator/other licensed personnel attendees to 

professional development events; object codes 610 ($7,000) and 640 ($32,000), 

respectively) 

For weekly #Love2Teach meetings at each school site: 

Office supplies (adhesive easel paper, markers, post-it notes, color paper, tape, 

scissors, etc.) for weekly cohort meetings (32/school for 7 schools), for a cost of $500;  

Program T-shirts ($5/each, for program recruitment and cohort building (program 

pride), for 10-60 students/school,10-60 parents/family members/per school, 1-3 

teachers/school, 1-2 administrators/school, 1-2 other licensed school personnel/school 

for 6 schools, 45-105 Pre-Service Teachers, and project team members), for a cost of 

$295-$865; 
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Program outreach and recruitment materials, including for posters for 6 schools for 

recruitment to the #Love2TeachLV weekly meetings in each school for a cost of $5,635; 

and, 

Professional development books, 300 books x $50 for teacher and Pre-Service 

Teacher professional development = $15,000; books focus on working with diverse 

student populations, recruiting and retaining diverse teachers, and improving the quality 

of instruction through critical multicultural education. 

6) Other objects (object code 800) (research participant incentives ($13,350) and parking 

passes ($3,840), and partner schools’ sub-awards ($60,000); object code 890). 

Participant incentives 

Partner school site research:  

Surveys for 50 teachers/administrators/other licensed personnel @ each of the 6 school 

sites = 250 survey at $10 incentive each = $2500; Interviews for 8 

teachers/administrators/other licensed personnel at each of the 6 school sites = 40 

interviews @ $25 incentive each = $1000; Surveys for 10 parents @ each of the 6 

school sites= 50 survey @ $10 incentive each = $500; Interviews for 2 parents at each 

of the 6 school sites = 10 interviews @ $25 incentive each = $250; Surveys for 100 

students at each of the 6 school sites= 500 survey @ $10 incentive each = $5000; 

Interviews for 10 students at each of the 6 school sites = 50 interviews @ $25 incentive 

each = $1,250 

Project team member research: 

Interviews of up to 10 UNLV Pre-Service Teachers = 20 interviews @ $25 incentive 

each = $500; Interviews of up to 20 parent volunteers = 40 interviews @ $25 incentive 

each = $1000; Interviews of collaborating teachers, 24 interviews @ $25 each = $600 

Community research: 
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Interviews of 15 Teachers of Color who have left teaching in a public PK-12 school in 

Nevada = 30 interviews @ $25 each = $750 

c. Awarded Funds vs. Unexpended Funds, Including 
Narrative of All Unexpended Funds 
Awarded funds versus unexpended funds: 

• Original FY18 Awarded Funds: $215,309.36  

• Additional FY18 Awarded Funds through the FY17 Unexpended Funds Competition: 

$110,000 

• Total FY18 Awarded Funds: $325,309.36 

• Unexpended FY18 Awarded Funds:  

o Original Estimate $44,383 (and requested FY19 roll over amount) 

o Actual Amount $24,867 (and amount rolled over to FY19) 

Narrative of all unexpended funds: 

Original estimate $5,000 from CCSD sub-award: In our 2017-2018 proposal, we noted that 

we planned to add a seventh school. However, we were unable to add the school during FY18, 

so rolling over a portion of these funds has enabled us to support our existing work in our 

original six partner schools during FY19. 

Original estimate $22,700 from salary and $1,683.42 from fringe: As noted above, we had 

initially intended to hire Dr. Valerie Taylor part-time during FY18. Unfortunately, we learned 

only recently (due to massive changes in UNLV’s administrative processing systems changes 

over the last year), that though Dr. Taylor is “only” an adjunct faculty member at UNLV, she is 

considered to be contracted for 80% of her time in that role. Accordingly, we were only able to 

pay her at her current compensation rate for 20% of her time, thus rolling over a portion of 

these funds enabled us to support a half-time hire during FY19. 
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Original estimate $15,000 from materials and supplies: As noted above, the plan for FY18 

was to conduct Year 2 data collection. However, because we were only funded for one third of 

our original request, because we were limited in our ability to use the funds we did receive for 

salary, because of the one-month earlier end date in the CCSD school year calendar, and due 

to massive changes in UNLV’s administrative processing systems changes over the last year, 

we did not have the levels of staffing and timely administrative and fiscal processing support to 

carry out survey administration and interviewing this year. Accordingly, thus rolling over a 

portion of these funds will enable us to complete this work during FY19. 

4. Appendix 
a. Copies of FY 18 Bi-Monthly Reports 
 [Link to Folder with FY18 Bi-Monthly Reports: FY18 Bi-Monthly Reports] 

 

https://tinyurl.com/FY18-BM-Reports
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